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The overall objective of this study was to 
determine if there is a significant relationship 
between student-teacher relationship and truancy. 
To attain this objective, the following variables 
were addressed by the researcher: (a) student- 
teacher relationship and (b) truancy. The 
participants in this study consisted of thirty-four 
students in a public high school setting. There 
were 22 (64.7%) females and 12 (35.3%) males between 
the ages of 14-18. There were 31 (91.2%) black, 2 
(5.9%) Hispanic and 1 (2.9%) other. A Likert-type 
scale with thirty- five items was used to collect 
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the data. The Pearson Correlation was used to 
measure the strength of the relationship between 
student-teacher relationship and truancy. The null 
hypothesis, there is no significant relationship 
between student-teacher relationship, was retained. 
The results did not yield a significant relationship 
between the variables (r = - .054 and p < .38). 
This study has implications for the field of 
social work practice because the school social 
worker can play a vital role to prevent, alleviate 
or contribute to the solution of truancy in the 
school system. The school social worker can act as 
a mediator between the student and the teacher to 
devise a plan to meet change oriented goals. The 
school social worker can also act as an organizer, a 
leader and a catalyst toward change. Most 
importantly, the school social worker can provide 
the best of case work service. Hence, some 
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Compulsory school attendance laws were first 
instituted in the early 1600s. The laws addressed 
the religious, political, economic, and social 
responses to needs in America (Sommer, 1985; Kotin 
and Aikman, 1980). 
Important changes in the national climate gave 
strong impetus to the spread of universal, free and 
compulsory education in the United States (Kotin and 
Aikman, 1980). There was a growing public feeling 
that education was essential to protect the 
democratic form of government, to enable individuals 
to enjoy the fruits of democracy, to avoid the 
exploitation of children in the work place, to 
integrate and an acculturate the growing number of 
immigrant children, and to provide educational 
opportunities for all children (Sommer, 1985; Kotin 
and Aikman, 1980; and Grant, 1987). 
Education was seen by humanitarian social 
reformers as the means for providing an intelligent 
electorate and leadership. It was also for 
preventing crime, poverty, and an elimination of 
illiteracy (Kotin and Aikman, 1980). 
2 
In essence, it is recognized in the United 
States that education is important because education 
will enable a child to become an intelligent and a 
good citizen (Ensign, 1921). Education will also 
enable a child to enhance their skills and 
potentialities, and to become a productive member of 
society (Kotin and Aikman, 1980). 
American society has placed a high value on 
education. Schools have been viewed as providing 
opportunities for upward social mobility which free 
men can rise to the level of their natural abilities. 
Hope for personal advancement and the advancement of 
one's children is, of course, one of the great 
wellsprings of human energy. The schools, more than 
any other agency, supply this hope in America. By 
providing a channel for ambition, the schools have 
taken the place of the frontier. The schools have 
also persevered the independent spirit of a pioneer 
tradition. The schools stand as the chief expression 
of the American tradition of fair play for everyone, 
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and a fresh start for each generation (Kotin and 
Aikman, 1980). 
According to Anderson (1969), the American 
society has challenged the schools in an attempt to 
meet the educational needs of all children. This 
also include the culturally deprived children in the 
slums. Education will permit them to acquire a fresh 
start in this complicated and technical society 
(Alderson, 1969). Thus, society expects and compels 
a child within the compulsory attendance age to 
attend school regularly and to accept the educational 
opportunities that are provided for them. 
Today, most states require that children attend 
school between the ages of seven and seventeen. 
However, some states allow students to leave school 
at the age of fifteen, and others require that they 
stay until the age of eighteen unless they have 
already graduated (Sommer, 1985). 
In the state of Florida, all children who have 
attained the age of six years, who will have attained 
the age of six years by February 1 of any school 
year, or who are older than six years of age but who 
have not attained the age of sixteen years are 
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required to attend school regularly during the entire 
school term. A child who attained the age of sixteen 
years during the school year shall not be required to 
attend school beyond the date upon which he attains 
that age (West's Florida Statues Annotated, 1989) . 
Each parent, guardian or other person having 
control of the child within the compulsory attendance 
age is responsible for the child school attendance as 
required by law. They are also responsible for 
enrolling the child in a public school, private 
school or tutorial service in a private home that 
comply with the compulsory school attendance law. A 
parent, guardian or other person having control of 
the child is guilty of a misdemeanor of the second 
degree if they refuse or fail to have a child attend 
school regularly (West's Florida Statues Annotated, 
1989) . 
A parent of a child will not be held responsible 
for a child's non-attendance at school if the absence 
was with permission of the head of the school; the 
parent was unable financially to provide the 
necessary clothes for the child; the attendance was 
inadvisable because of sickness or injury that is 
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attested by a written statement from a licensed 
practicing physician; or the absence was without the 
parent's knowledge, consent, or connivance, in which 
the child shall be dealt with independently (West's 
Florida Statues Annotated, 1989). 
Even though education is free and compulsory, 
the United States Legislature recognizes that a 
growing proportion of young people are not making a 
successful transition to productive adult lives. The 
United States Legislature further recognizes that 
traditional education programs which do not meet 
certain student's educational needs and interests may 
cause students to become unmotivated, fail, 
disruptive, truant or drop out of School (West's 
Florida Statue Annotated, 1989). 
It is estimated that as many as 25% of the 
students who enter high school each year will not 
graduate (Orr, 1987). In the 1985-86 school year 
alone, approximately 682,000 American teenagers 
dropped out of school. There was an average of 3,789 
American teenagers who dropped out of school each day 
(Office of Educational Research & Improvement, 1987). 
According to Edwards (1965), truancy is one of the 
most serious expressions of the anti-school attitude. 
Truancy is defined as a student who has been 
absent from school without the knowledge or 
justifiable consent of his parent or legal guardian. 
The student is not exempt from attendance by virtue 
of being over the age of compulsory school attendance 
and by not meeting the criteria for exemption that is 
specified by law or rules of the State Board of 
Education (West's Florida Statues Annotated, 1989). 
It is often assumed that students who are 
persistently absent from school become educationally 
retarded because of their absence (Galloway, 1985). 
This does not only represents a financial loss for 
most school districts, but most importantly, it 
represents a societal loss in terms of unrealized 
potentials among the youths (Rodell, 1979). 
Concerned parents, educators and researchers 
have begun to take a critical look at many of the 
basic principles of traditional schooling practices. 
They are concerned about the reason why young people 
are becoming contemptuous of school (Standford and 
Roark, 1974). However, various researchers have made 
a concerted effort to explore the factors related to 
absenteeism and truancy (Coleman, 1987). 
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Until the late 1970's, there was an imbalance in 
the amount of research undertaken to understand 
truancy. According to Reid (1984), previous research 
into school absenteeism and truancy has tended to 
concentrate on the home background (Tyerman, 1968), 
social (May, 1975), and psychological aspects (Reid, 
1982) than the institutional (Reynolds, et al., 1976; 
and Rutter, et al., 1979) processes involved in this 
phenomenon (Reid and Kendall, 1982). However, a 
number of studies have begun to look at the 
educational system itself as a possible causal factor 
in generating truancy (Reid, 1987). 
According to Reid (1987), the high rates of 
truancy and absenteeism are being increasing used to 
point out and reinforce the deficiencies of the 
school system. In particular, protagonist are 
blaming an ill-conceived curriculum, poor standards 
of classroom teaching and badly managed schools 
(Nielsen and Gerber, 1979) as contributing factors 
for truancy in the school system (Reid, 1987). 
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Statement of the Problem 
Child welfare and educational studies have made 
a concerted effort to explore the causal factors of 
truancy. However, little attention has been given to 
the possibility of the student-teacher relationship 
as a contributing factor to this phenomenon. 
The student-teacher relationship is an important 
factor in the school's system because the teacher is 
the most educative part of the student's environment 
in the school and the most important means by which a 
child is socialized (Winters and Easton, 1983; 
Zastrow and Kirst-Ashman, 1988). So, what sort of 
person the teacher is affects the student most 
profoundly. The student's happiness aand well-being 
depend on the approval he receives from his teacher 
and to have a teacher he likes matters more to him 
than anything else. This makes the teacher a very 
powerful person (Yardley, 1973). 
The teacher holds the primary responsibility of 
the child's learning and school experiences 
(Alderson, 1969). According to Feldman (1986), most 
of the teaching and the learning takes place by 
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interaction. An interaction involves behaviors and 
two or more participants. In a class room 
interaction, such as the student and the teacher, the 
participants influence each other. Feldman also 
stated that it is impossible for an interaction to 
take place without an influence. In a class room 
setting, individuals react to each other and respond 
to the performed behaviors of other participants. 
Although it is most commonly believed that the 
influence in the class room is in one direction, from 
the teacher to the student, Feldman suggested that 
the influence is mutual. During the interaction, the 
student also exert influence on the teacher, provide 
feedback on the teacher's behavior and an initiate 
behaviors in which the teacher must respond. Thus, 
the student-teacher relationship is viewed as 
bidirectional, reciprocal and mutual (Feldman, 1986). 
It is significant that this study examine the 
relationship between student-teacher relationship and 
truancy. The specific question considered in the 
study is stated as follows: Does the student-teacher 
relationship contribute to truancy? 
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Significance/Purpose of the Study 
The purpose of this study is to determine if 
there is a significant relationship between truancy 
and student-teacher relationship. This study is 
significant to the researcher because an 
understanding of the factor within the control of the 
educational system will help pave the way for further 
research. The findings of the empirical data will 
expand the knowledge base of professionals working 
with this population group to develop primary, 
secondary and tertiary intervention programs to 
eradicate or reduce truancy. 
This study is significant for the field of 
social welfare because an understanding of the major 
tenets that impact on a student's non-attendance will 
enable school social workers to interact effectively 
to prevent, alleviate or contribute to the solution 
of the problem (Zastrow, 1982). As a result, the 
school social worker can employ conjoint individual 
and family counseling to enhance or restore their 
capacity for social functioning and to create a 
societal condition that is favorable to the 
individual, family and school goals (Hepworth and 
Larsen, 1986; and Alderson, 1969). 
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In the area of child welfare, its primary goal 
include achieving the well-being of the child and 
strengthening the family life (Costin, 1979). It 
also place great emphasis on preventing problems that 
affect children and families. This study is 
important for social workers whose concentration is 
in the area of child welfare because it involves 
children at risk, and it provides an analysis of a 
subsystem (student- teacher relationship) in a larger 
system (school) which may contribute to truancy. 
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CHAPTER TWO 
REVIEW OF LITERATURE 
This review of literature will provide an 
overview of the historical perspective on compulsory 
school attendance. It will also provide empirical 
studies on factors affecting truancy. 
Truancy is not a new phenomenon. Poor 
attendance was a problem for teachers and parents 
before school attendance became compulsory (Galloway, 
1985) . In most parts of the country, the problem of 
non-attendance dates from 1600 (Kotin and Aikman, 
1980). 
Compulsory education has its roots in the 
English Legislation of the sixteenth and seventeenth 
centuries. Americans in the colonial and early 
national periods adapted universal, free and 
compulsory attendance laws to the needs of a rapidly, 
developing nation with a philosophy of equal 
opportunity and individual achievement. The 
refinement of these laws into our present universal, 
compulsory and free education system took place in an 
evolutionary manner over a period of two and a half 
centuries (Kotin and Aikman, 1980). 
The English Poor Laws of 1563 and 1601 provided 
the theoretical base for all educational legislation 
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in colonial America. The earlier of the two, the 
Statue of Artificers in 1563, provided for a nation¬ 
wide system of apprenticeship by requiring a seven 
year period of compulsory service husbandry of all 
persons between the ages of twelve and sixty who were 
not other wise employed (Kotin and Aikman, 1980). 
The Poor Laws of 1601 provided minimal 
maintenance for the poor and their children, as well 
as requiring their training in a trade. By the end 
of the sixteenth century, the English Poor Laws had 
clearly established both a legal precedent and a 
political discourse which shaped America educational 
legislation for three hundred years. Thus, the 
colonists embarked in their new land with a heritage 
of compulsory and publicly enforced training which 
was already several generations old (Kotin and 
Aikman, 1980). 
The idea that a nation could only be truly 
democratic when all its citizens had access to 
education and were educated, led to the passage of 
compulsory laws (Kotin and Aikman, 1980). The first 
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state to pass a compulsory law was Massachusetts in 
1852 (Kotin and Aikman, 1980). The law required that 
all children between eight and fourteen years of age 
attend school for at least twelve weeks a year and an 
attendance for six of the twelve weeks had to be 
consecutive. Those who were too poor or too weak in 
body or mind were exempt from the law. Those who 
were receiving instruction else where or had finished 
the school course were also exempt from the law 
(Kotin and Aikman, 1980). Other states followed 
Massachusetts compulsory attendance law, and by 1918, 
all of the states in the United States had passed 
compulsory attendance laws. However, they varied 
from state to state. 
In the year since 1918 to the present, public 
schools have continued to wrestle with the problem of 
students who want to leave school but are required by 
state laws to spend a certain number of years in 
school or to stay until they obtain a certain age 
(Kotin and Aikman, 1980; and Sommer, 1985). 
Society response to this problem has given a 
strong impetus to research to explore the causative 
factors for truancy more in depth. The causes have 
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shifted from the individual, intellectual, 
personality, family, home, and/or school factors as 
determinants of absence from school (Galloway, 1985; 
Reid, 1987; Nielsen and Gerber, 1979; Sommer, 1985; 
Grant, 1989; and Coleman, 1989). 
Howard, Hayes and Atkinson (1986) and Little and 
Thompson (1983) stated that truancy reflects 
maladaptive or inadequate coping abilities. 
Characteristics of truant children might include 
physical, mental, and emotional handicaps, learning 
disabilities, personality conflicts, lack of 
motivation, disregard for the seriousness of 
unexcused absences (Little and Thompson, 1983), and 
low self- esteem and low self confidence (Levine, 
1984) . Englander (1986) and Coleman (1989) findings 
also revealed that students who are truant have 
significantly lower overall feelings of self worth 
than non-truants. 
According to Reid (1982), how a student see 
himself (self-images) and what value they put upon 
themselves (self-esteem) are crucial. The students 
self-image and self-esteem are important because it 
determines the attitudes they hold, the behavior they 
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initiate and the responses they make to others (Reid, 
1982) . 
Hoback (1978) and Johnson (1976) perceived 
adolescent truancy as symptomatic of a larger problem 
or problems. Galloway (1985) stated that 
psychiatrists and many psychologists regard truancy 
as a symptom of disturbance that may result from 
temperamental vulnerabilities, or from a disturbed 
family relationship. This was also consistent with 
Nielsen and Gerber (1979) findings that the family 
life for truants was characterized by distant and 
negative relationships with their parents. However, 
the parents didn't seem to be overtly encouraging the 
children to be truant. They also found that families 
of truants were subject to multiple and serious 
stressors. These stressors included divorce or 
separation, single parent families, unemployment, 
serious illness, parental discord, and alcoholism. 
Levine (1984) and Galloway (1985), points out 
that the family's attitude toward school is a 
contributing factor to truancy. However, Levine 
(1984) notes that students from families with a 
history of truancy tend to become truant themselves. 
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In contrast, Guest (1959) found that in families 
where school attendance was highly regarded, absences 
were less frequent. 
Several studies have also reported an 
association between school attendance and social 
class (Galloway, 1983 and Reid, 1987). According to 
Galloway (1983) and Reid (1987), within any one 
social class, absentees are more likely to come from 
the more disadvantaged homes. Tibbenham (1977) 
showed that overcrowding in all social class 
groupings was more common in the families of 
absentees. This supports May's (1975) evidence, that 
38 percent of truants lived in families with five or 
more children, compared with 26 percent of absentees 
whose teachers regard them as truants. In the same 
study, May also showed that truants were more likely 
to be illegitimate and that their fathers were more 
likely to be unemployed. Mitchell (1972) also found 
family size to be the largest in the case of pupils 
absent entirely for non-medical reasons. 
In view of the above related literature, it is 
apparent that the individual, the family and the home 
environment may contribute to truancy. However, 
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researchers have shifted their focus on factors 
within the school system that may also generate 
truancy (Galloway, 1983 and Reid, 1987) . These 
factors include rates of satisfaction with schooling 
(Reynolds, 1985) and student-teacher relationship 
(Nielsen and Gerber, 1979). However, an emphasis in 
the school influence over its students non-attendance 
should not be taken to imply that the individual, 
family and environmental factors are not important. 
An interest in the school's influence does, however, 
imply an interest in factors within the school which 
may contribute to a student's non-attendance 
(Galloway, 1985). 
Researchers have found that there is no one 
factor that accounts for truancy. There are a 
variety of manifestations and causes (Nielsen and 
Gerber, 1979; Galloway, 1983; Sommer, 1985; Reid, 
1987; Coleman, 1989; and Grant, 1989). 
According to Sommer (1985), critics have accused 
the schools of contributing to truancy by failing to 
educate, using inappropriate teaching methods, 
inducing learning phobias, requiring irrelevant 
textbooks and curriculum, providing oppressive and 
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dull classes, fostering alienation and delinquency, 
failing to prepare youngsters for occupational and 
socially responsible roles, failing to compensate for 
inadequate socialization at home, having an absence 
of opportunities for success, negatively labeling 
students through tracking and testing, employing 
exclusionary practices, discriminating, failing to 
equip youth with problem solving ability and other 
basic skill. Many sociologists see the failure to 
attend school as an expression by students who 
consider the school system as a failure to meet their 
needs (Galloway, 1985). According to Little and 
Thompson (1983), in the school setting, school 
absence and teacher response perpetuate the 
dysfunctional interaction and as Abrams (1970) noted, 
prevent cause and effect from being easily 
identified. 
Reid (1987), Sommer (1985), Ziesemer (1984) and 
Nielsen and Gerber (1979) found that students 
perceived their school and teachers as the primary 
cause of their truancy rather than themselves, their 
homes, or their social and economic conditions. 
According to Reid (1984), students also perceived 
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their teachers as representatives of an unfavored and 
rejected institution whose job was to promote 
learning and good attendance. In contrast, the staff 
members blamed the student and his/her family 
(Ziesemer, 1974). Most teachers accept that some 
student's who are poor school attenders require 
treatment, but regard the majority as irresponsible 
in their failure to accept what the school is 
offering (Galloway, 1985). 
According to Galloway (1982) study, parents were 
asked about eight potential stresses at school which 
might have contributed to their children's absence. 
Five of these did not differentiate between the 
samples, but the remaining three revealed interesting 
differences. Fear of a particular subject in the 
curriculum were both reported significantly more 
frequently in respect of secondary school absentees 
than of the primary school pupils. Fear of a teacher 
also distinguished the secondary school absentees 
from the regular attenders, though this was not true 
of a dislike of any particular subject. However, the 
referred absentees were characterized by a much 
greater frequency of difficulty in social 
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relationships with other pupils, though this fell 
just short of significance in the comparison with the 
secondary school absentees. 
According to Nielsen and Gerber (1979), many 
truants reported that their most negative experiences 
at school were difficulties they encountered with 
school adults. These difficulties related to the 
teachers alleged unfriendliness, authoritarianism, 
unresponsiveness to the studentùs learning needs and 
frequent arguments between themselves and their 
teachers. The arguments often centered on the 
studentùs challenge to the teacher's authority and to 
the school rules which were viewed as unreasonable. 
Nielsen and Gerber (1979), also pointed out that 
certain responses by the school act as a stimulus for 
more truancy. Too often, school administrators did 
not attempt to understand the antecedents of truancy 
and responded primarily with punishment. In part, 
such punishment stems from the accepted definition of 
the situation. Truancy is anti-social, and 
consequently, punishment is appropriate. As to the 
nature of the anti-social event, truancy is not only 
a threat to the truantùs own education but directly 
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to the school. Specifically, truants serve as a 
reminder of inadequacies in the school and of its 
inability to capture the interest of many students 
(Nielsen and Gerber, 1979). 
Levine, Mezendorf, and van Boskirk (1986) stated 
in their study that the problems the youths reported 
in school were poor interpersonal skills they have 
with adults, as well as in the home. They perceived 
the causes of their problems with teachers as 
consisting of harassment (10.5%), not liking their 
teacher (7.9%) and poor grades (2.6%). They also 
indicated that performance in school was another 
source of tension. Thus, 23.7 percent reported 
having repeated a school year, and 29% reported 
failing two or more subjects. A good many of the 
youths (44.7%) has been suspended while in school. 
More of the reported suspensions were due to poor 
interpersonal skills with their peers and teachers 
(23.7%) than to any other reasons. 
Major Theoretical Orientation 
In reviewing the literature, the theories that 
are employed to understand the internal and external 
variables that may contribute to a student's non- 
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attendance include the ecological and system theory. 
However, because human beings present a broad array 
of problems of living, no single theory is 
sufficiently comprehensive to adequately address them 
all (Hepworth and Larsen, 1986), such as the multiple 
causes of truancy. All theories may thus be viewed 
as possessing some part of the universal truth but 
not more than just a part (Hepworth and Larsen, 
1986) . 
The ecological theory rests on the widely 
accepted premise that to be understood adequately, 
human problems must be viewed within their 
environmental context. Individuals, groups, and 
institutions are in constant interaction with each 
other and with other systems in the environment 
(Hepworth and Larsen, 1986), such as the school 
system and subsystems (student- teacher 
relationship). These systems also include the 
family, friends, work, social services, politics and 
religion (Zastrow and Kirst-Ashman, 1988). Human 
problems and their environmental contexts thus form a 
unitary system and each unitary system is unique 
because it constitute subsystems (Hepworth and 
Larsen, 1986). 
The theory also suggests that the satisfaction 
of human needs require the availability of adequate 
resources and positive transactions between persons 
and their environment, such as the student-teacher 
relationship in the school system. Gaps in the 
environmental resources, deficiencies in individuals 
who need or utilize these resources, or dysfunctional 
transactions between individuals and environmental 
systems block the fulfillment of human needs and lead 
to stress or impaired functioning (Hepworth and 
Larsen, 1986). 
System theory concepts have also proven to be 
useful in understanding human dynamics, such as the 
functions of organizations and groups of individuals 
within institutions (Zastrow, 1985). Some of the key 
concepts include systems, subsystems and homeostasis 
(Zastrow and Kirst-Ashman, 1988). 
According to Zastrow and Kirst-Ashman (1988) , a 
system is a set of elements which form an orderly, 
interrelated and functional whole that have some kind 
of mutual relationship or connection with the set of 
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elements. However, the relationship must perform 
some regular task or activity that fulfill a purpose. 
The wholeness, such as the objects or elements within 
the system, produce an entity that is greater than 
the additive sums of the separate parts (Zastrow, 
1985). These parts are called subsystems. A 
subsystem is a secondary or subordinate system within 
a system (Zastrow and Kirst-Ashman, 1988) . 
The concept of homeostasis suggests that most 
living systems seek to maintain a relatively stable 
and constant state of equilibrium or balance. But if 
the system is threaten, it will be unable to continue 
its daily function. (Zastrow and Kirst-Ashman, 1988). 
Inherent in the above concepts, the school is 
viewed as a social system with a network of patterned 
relationships of people who has distinctive role-sets 
or a group of associated roles that seek to maintain 
a balance. Viewed in this fashion, the school is 
conceived as a distinct personality with many 
component parts in the form of the persons (Alderson, 
1968), such as the student-teacher relationship. The 
component parts or subsystems are created by the 
members joining together to carry out various 
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functions which work to form a unit. In the concept 
of the school, as a social unit, is the premise that 
all of the activities occurring within the total 
school may have an impact on the educational process, 
experience and an achievement of the child (Alderson, 
1969) . Thus, such factors as the student-teacher 
relationship may also have an impact on the student's 
non-attendance. 
In essence, system theory provides a means for 
analyzing a large system (school) and subsystem 
(student-teacher relationship) that may unconsciously 
encourage, inhibit or contribute to a student's non- 
attendance. System theory suggests that an 
individual is a part of and is under the influence of 
a larger system in which the individual interact with 
(Alderson, 1969). 
Definition of Terms 
In order to provide the reader with a clear and 
more precise understanding of the content in this 
research study, it is necessary to define some of the 
terms and key words as follows: 
Absence - A student who is not present at school. 
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Attendance - a student who is checked each day and 
recorded on the teacher's register or by some 
approved system of recording. The student may be 
counted in attendance only if they are actually 
present at school or are away from school on a school 
day and are engaged in an educational activity which 
constitutes a part of the school approved 
instructional program for the student. 
Compulsory School Attendance - Mandatory elementary 
and secondary schooling for children six years old to 
sixteen. 
Excused Absence - A student who has a valid reason 
(s) for not attending school that is approved by a 
school official. 
Influence - The act or power of producing an effect 
without an apparent exertion of force or direct 
exercise of command. 
Interaction - Mutual or reciprocal action (s) of two 
or more people that influence one another. 
Non-Attendance - A student who is not checked each 
day and recorded on the teacher's register or by some 
approved system of recording. The student is not 
actually present at school or away from school on a 
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school day engaged in an educational activity which 
constitute a part of the school approved 
instructional program for the student. 
Relationship - the state or character of being 
interrelated. 
School - a school is an organization of students for 
instructional purposes on an elementary, secondary or 
other school level. 
Student - A person who attends school for study. 
Student -Teacher Relationship - mutual exchange 
between two people who have common interest with one 
another. 
Teacher - a person who gives instruction (s), 
knowledge or skills to student (s) in a school. 
Truancy or Unexcused Absence - A student who has been 
absent from school without the knowledge or 
justifiable consent of his parent or legal guardian; 
who is not exempt from attendance by virtue of being 
over the age of compulsory school attendance; and by 
not meeting the criteria for any other exemption. 
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Statement of the Hypothesis 
Null Hypothesis: There is no significant 
relationship between student- 





The correlational method was used in this study. 
It is a research design that measures the degree of 
relationship between two or more variables. The 
researcher will examine whether or not there is a 
relationship between student-teacher relationship and 
truancy. 
Sampling 
Accidental sample was used in this study. In 
accidental sampling, one simply reaches out and take 
the cases that are at hand and continue the process 
until the sample reaches a designated size. 
Accidental sample is a non-probability sample. The 
sample technique was chosen because it is convenient, 
less complicated and less expensive. It may also be 
done on a spur-of-the moment basis to take advantage 
of the available respondents without the statistical 
complexity of a probability sample. 
Three classes from the school's roster were 
chosen. The combined classes consisted of thirty- 
four male and female students with irregular 
attendance. The students grade levels include the 
ninth, tenth and eleventh grade between the ages of 
fourteen and nineteen served as the participants in 
this study. 
Research Setting 
The research setting was at Dillard High School 
in Ft. Lauderdale, Florida. The students were 
administered a test in a class room setting. Dillard 
High School is a public school that was established 
in 1924. The school was integrated in 1970. The 
current student ratio is approximately 65% females; 
35% males; 52% black; 33% white; and 15% other. 
Data Collection 
A questionnaire was used to gather the data. 
The researcher assembled a number of items that were 
considered to be relevant to the variables being 
investigated. The questionnaire is a Likert-type 
scale that consist of thirty-five items. The Likert- 
type scale is the most currently used scale in social 
service research. On the scale, the subjects were 
asked to respond to each item in terms of several 
degrees (strongly agree, agree, somewhat agree, 
disagree and strongly disagree). The validity and 
reliability of the instrument is unknown. 
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Data Analysis 
The Pearson Correlation was used to analyze the 
data. The Pearson Correlation is a statistical 
measure commonly used to show the strength of a 
relationship when two variables are intervally 
measured. The strength of the relationship is the 
degree in which a prediction is correct out of one 
hundred predictions. The coefficient varies between 
- 1.00 and +1.00, with 0.00 signifying no 
relationship or zero percent accuracy in prediction; 
+1.00 meaning 100 percent accuracy in predicting a 
positive relationship between the two variables; and 
-1.00 meaning 100 percent accuracy in predicting a 
negative relationship between the two variables. 
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CHAPTER FOUR 
PRESENTATION OF RESULTS 
This chapter presents statistical data which was 
designed to determine whether or not the null 
hypothesis is to be rejected. The null hypothesis is 
as follows: There is no significant relationship 
between student-teacher relationship and truancy. The 
Pearson Correlation was used to analyze the data. The 
following information indicated in this chapter is the 
statistical findings of data collected within this 
study. 
Table 1: Pearson Correlation Analysis of Student- 
Teacher Relationship and Truancy 
Variable Pearson Correlation 
Student-Teacher Relationship r = -.054 
and Truancy n = 34 
p < . 38 
Table 1 shows r = -.054, p < .38. The null hypothesis 
is therefore retained. Thus, there is no significant 
relationship between truancy and student- teacher 
relationship. 
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Table 2: Frequency Distribution of Students by Sex 
Sex Frequency Percent 
Female 22 64.7 
Male 12 35.3 
Total 34 100 
Table 2 shows that 22 out of 34 or 64.7% of the 
participants were females and 12 
were males. 
out of 34 or 35.3% 
Table 3: Frequency Distribution of Students by Age 
Age Frequency Percent 
14 5 14.7 
15 15 44.1 
16 10 29.4 
17 2 5.9 
18 2 5.9 
19 0 0 
Total 34 100 
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Table 3 shows the participants age range from 14 -19 
age years old. 5 out of 34 or 14.7% of the 
participants were fourteen years old; 15 out of 34 or 
44.1% were fifteen years old; 10 out of 34 or 29.4% 
were sixteen years old; 2 out of 34 or 5.9% were 
seventeen years old; and 2 out of 34 or 5.9% were 
eighteen years old. 
Table 4; Frequency Distribution of Students by Grade 
Grade Frequency Percent 
9 th 15 44.1 
10th 16 47.1 
11th 3 8.8 
Totals 34 100 
Table 4 shows that 15 out of 34 or 44.1% of the 
participants were in the 9th grade; 16 out of 34 or 
47.1% were in the 10th grade; and 2 out of 34 or 8.8% 
were in the 11th grade. 
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Table 5: Frequency Distribution of Students by Race 
Race Frequency Percent 
Black 31 91.2 
Hispanic 2 5.9 
Other 1 2.9 
Totals 34 100 
Table 5 shows that 31 out of 34 or 91.2% of the 
participants were black compared to 2 out of 34 or 




SUMMARY AND CONCLUSION 
The purpose of this study was to determine if 
there is a significant relationship between truancy 
and student-teacher relationship. A Pearson 
Correlation was used to measure the strength of the 
relationship between truancy and student-teacher 
relationship. A Likert-type scale with thirty-five 
items was used to collect the data. 
There were 64.7% female compared to 35.3% male 
who participated in the study. There were 91.2% 
black, 5.9 % Hispanic and 2.9% other. In this 
population group, the majority of the students were 
fifteen years old (44.1%) and in the tenth grade 
(47.1%). 
The null hypothesis, there is no significant 
relationship between student-teacher relationship and 
truancy, was retained. The results did not yield a 
significant relationship between the variables (r = - 
.054, p < .38). Maybe, the results in this study did 
not show any statistical significant relationship 
because the sample size was very small. 
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In conclusion, an isolated case of truancy among 
our youths can raise disturbing questions about what 
the school itself has to offer. Thus, a student's 
non-attendance is a source of interest to most groups 
with a professional interest in children and young 
people. 
Limitations of the Study 
The validity and reliability of the research 
instrument used for this study is unknown because the 
researcher designed the questionnaire based on the 
review of literature. This study should not be 
generalized to the general public because the sample 
may not be truly representative of a truant 
population. 
Suggested Research Direction 
Exploring factors in the school system that may 
contribute to truancy is a new area in research. 
Perhaps, future research regarding factors in the 
school and/or to replicate this study with a larger 
sample that is representative of the population 
should be investigated. 
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CHAPTER SIX 
IMPLICATIONS FOR SOCIAL WORK PRACTICE 
The results of the study did not reveal a 
significant relationship between student-teacher 
relationship and truancy. However, in the review of 
the literature, it is evident that society values the 
importance of education (Kotin and Aikman, 1980; and 
Coleman, 1989) and is in search of solutions to 
alleviating non-attendance in schools (Coleman, 
1989) . 
While society is promoting the need for better 
education for our children (Coleman, 1989), the 
school social worker, as an influential force in our 
society, can help the school system to achieve its 
goal of self-fulfillment of every child (Johnson, 
1962). Thus, the school social worker can play a 
vital role in this process for she/he becomes an 
organizer, a leader, a catalyst toward change, a 
liaison with the needs and wishes of the school 
system and subsystem (student and teacher), and a 
specialist in devising a plan to meet change-oriented 
goals (Zastrow,1982). However, the school social 
worker will have to find ways to act as a mediator 
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between the student and teacher because the student- 
teacher relationship is at the heart of the social 
structure (Johnson, 1966). This task means that the 
school social worker must develop intervention 
strategies which will aid in alleviating truancy 
(Coleman, 1989). In essence, an intervention strategy 
for treatment is often preventive of further 
breakdowns in the social functioning of the child. 
It is also important for the school social 
worker to continue to provide the best of the case 
work service which has been well developed and 
demonstrated in school settings. Hence, some 
children will continue to be helped most effectively 
by individual counselling, one-to-one relationship. 
In addition, some studentùs problems will continue to 
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This is a questionnaire which will be used for 
statistical purposes in a research study. As you 
will notice, there is no designated space for you to 
include your name. This is for your privacy. Your 
cooperation in completing this questionnaire will be 
greatly appreciated. 
PERSONAL DATA (CIRCLE ONE ANSWER FOR EACH QUESTION): 
1. What sex are you? 
1. Female 
2. Male 
2. How old are you? 
1. 14 4. 17 
2. 15 5. 18 
3. 16 6. 19 
3. What is your race? 
1. Black 3. White 
2. Hispanic 4. Other 
4. What is your grade level? 
1. 9th 3. 11th 
2. 10th 4. 12th 
INSTRUCTIONS: This is not a test and there are no 
right or wrong answers. Do not spend too much time 
on any one statement. Read and answer each item as 
carefully and accurately as you can by placing a 
number beside each item that best describes your 
response. Please complete all statements by using 
the key below: 
1 = Strongly Agree 
2 = Agree 
3 = Somewhat agree 
4 = Disagree 
5 = Strongly Disagree 
PLEASE BEGIN. 
STUDENT-TEACHER RELATIONSHIP 
1. I get along very well with my 
teachers.  
2. My teachers act like they don't care 
about me.  
3. My teachers treat me badly.  
4. My teachers really seem to respect 
me.   
5. I don't feel like I am part of my 
teacher's classes.   
6. My teacher's classes are boring.  
7. My teachers really understand me. 
8. My teachers seem to like me very 
much. 
9. I really feel left out of my 
teachers classes. 
10. I hate my present teachers. 
11. My teachers seem to like having 
me in their classes. 
12. I really like my present teachers. 
13. I really feel like I am disliked 
by my teachers. 
14. I wish I had different teachers. 
15. My teachers are very nice to me. 
16. My teachers seem to care about me. 
17. My teachers think I am important 
to them. 
18. My teachers really makes me feel 
good about myself. 
19. My teachers don't seem to even 
notice me in class. 
20. I wish I was not in my teachers 
classes. 
21. My teachers regard my ideas and 
opinion very highly. 
22. I feel like I am an important 
student to my teachers. 
23. I can not stand to be around 
my teachers. 
24. My teachers seem to look 
down on me. 
25. My teachers really do not 
interest me. 
SCHOOL NON-ATTENDANCE 
26. I have missed between 1-5 
unexcused days last semester. 
27. I have missed between 5-10 
unexcused days last semester. 
28. I have missed between 10 - 15 
unexcused days last semester. 
29. I have missed 15 or more 
unexcused days last semester. 
30. I was absent from school because 
the school does not offer the 
courses I am interested in. 
31. I was absent from school because 
my classes are boring. 
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32. I was absent from school because 
I was failing and I did not want 
to repeat my grade level. 
33. I was absent from school because 
I disliked my teachers. 
34. I was absent from school because 
my teachers act like they don't 
care about me. 
35. I was absent from school because 
I was working. 
THANK YOU VERY MUCH FOR YOUR COOPERATION! ! ! 
